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Stay Safe and Enjoy 
To ensure all the young people, are kept safe and are engaged 
in stimulating curricular and extra curricular activities. 

Page 2 - 7 

 

Progress 
That every individual makes progress in their personal, social 
and academic offer. 
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To support every young person and staff member in ensuring 
they maintain healthy lifestyles. 
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Introduction 

 

New Bridge continues to prioritise safeguarding processes and procedures.  It is constantly 
evaluating and amending systems to ensure our pupils, students and young people are kept 
safe. 
 

Work undertaken 

 

Team Teach 
All New Bridge staff have completed the Team Teach training programme, to promote a   
positive holistic approach to supporting young people who display challenging behaviours, 
including the use of Restrictive Physical Intervention (RPI) only as a last resort.  Team 
Teach training emphasises the use of a wide range of non-physical positive interventions 
including: effective verbal and non-verbal communication, diversion and de-escalation   
techniques, positive listening and learning. There is an increasing focus on staff                
self-awareness support. 
 
Team teach introduced a debrief process entitled óPost incident Learningô.  This   process 
enables staff to work through the positive listening and learning process, with young people, 
after an incident to help them find more acceptable ways to manage their emotions and  
future reactions.  
 
Nurture groups 
Weôve re-introduced the Nurture Groups to support those pupils who need a safe, secure    
environment for a range of reasons, and who would otherwise struggle within the wider 
body of the school. All young people continue to access lessons or activities within the    
wider school with support as required.  The expansion of the Nurture Group provision into 
two classes has proved very successful enabling more young people to access specific 
support.  Nurture Group staff have worked in partnership with pastoral teams supporting a 
number of young people within school as part of a targeted programme.  This expansion 
has enabled staff to support an increasing number of young people on both a full and       
part-time basis as required.  
 

E Safety 
Securus software has been purchased to help the young people use ICT safely and        
appropriately. 
 
As a result of the renewed emphasis on technical equipment the school needed to improve 
aspects of our on-line security.  Ensuring our young people are kept safe and not exploited 
(in any way) continues to be at the heart of everything we do.  Child and adult protection 
policies and procedures are therefore continually under scrutiny. 
 
E-safety policy and processes have been written, discussed and adopted by Governorsô, 
acceptable use policy written, discussed and agreed by Governors, e-safety award for 
young people, e-safety poster competition, e-safety workshops for families and e-safety  
assemblies. 
 
 

To ensure all our pupils, students and young people are supported by clear 
and transparent safeguarding procedures. 
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Safeguarding 
Head of School and Head of Learning Centre attended all relevant training in relation to 
safeguarding.  Pastoral board monitors and ensures that all actions and timelines relating to 
children in need and child protection plans are reviewed on a termly basis. 
 
New Bridge recruitment and selection procedures have been updated to include methods 
for exploring candidateôs attitudes to children and acceptable behaviour.  Staff have had 
updates in training for staff involved with safe recruitment.  All staff (and Governors)        
involved in recruitment have attended the safer recruitment training. 
 
Display and information boards raising profile in relation to safeguarding. 
 
A completed LSCB organisational audit identified areas of development and safeguarding.   
 
Child protection policy has been updated in line with new DFE guidelines ñKeeping Children 
Safe in Educationò April 2014 and verified by LCSB lead officer. 
 
Attendance   
We have developed a process for monitoring and dealing with attendance which includes 
issuing warning letters and fines to parents of students with poor attendance. A colleague 
meets with each Pastoral Manager and Year Leader every half term to monitor the           
attendance in each year group and keep a check on particular students and the               
interventions in place. 
 
Overall attendance for the whole school is 90.2%. Pastoral Managers and a member of the 
senior leadership team are working hard to ensure all absences are followed up as soon as 
they are identified.  If we were to take out young people who have serious medical           
conditions the overall percentage would rise to 94%. 
 
Average attendance for each year group  

 
 
PASS (Pupil Attitudes to Self and School) 
All young people have completed the PASS survey. 
 

Impact for young people 
 
The Social & Emotional programme across both the School and Learning Centre involved 
both individual and group sessions, including counselling, one-to-support, lego-therapy, 
friendship groups and the relationship programme. Pupils are highlighted through pastoral 
hub referrals and through pastoral teams. This pro-active approach is aimed at   targeting 
those who are struggling with a wide range of emotional and behavioural difficulties. 73  
have accessed the social and emotional programme this year across all key stages. This 
number will be higher taking into account who drop in to the BSU for support or a quick 
chat.  All pupils on the programme are monitored and   outcomes measured and assessed 
(assessments being made at end of academic year).  The Boxhall profile is used for        
selected pupils, to assess their progress. 
 
 
 

 Yr 7 Yr 8 Yr 9 Yr 10 Yr 11 Yr 12 Yr 13 Yr 14 

Previous 

% 

87.3%            91.6% 94.6% 90.2% 90.1% 90.5% 86.0% 90.5% 

Current 

% 

88.2% 93.3% 94% 90.2% 89.9% 90% 84.1% 90.5% 
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Spring Term (2014) analysis shows a 55% reduction in total number of Restrictive Physical 
Interventions (RPIôs) between Spring Terms 2013 and 2014 with a 35% reduction in        
numbers of students requiring RPI. 
 
Summer Term analysis shows a 38% reduction in total number of Restrictive Physical     
Interventions (RPIôs) between Summer Terms 2013 and 2014 with a 55% reduction in    
numbers of students requiring RPI. 
 

The hub 
Data from the hub referral is monitored weekly and shared with all pastoral teams; termly 
breakdowns are shared with pastoral board and SLT. Data from referrals is used in a     
number of areas. Students continue to be highlighted for targeted support particularly the 
Social & Emotional Programme. An I-pad is now located within the pastoral hub.  This    
provides accurate data including, students referred, staff referring students, reasons for   
referral and times of referrals. Email alerts will be sent to relevant pastoral teams.  
 
We have monitored all pupils who are referred to, or who access the pastoral hub. We have 
shared this information with pastoral teams. We have analysed data to inform behaviour 
plans and school procedures / structures. 
 
As a result of the development of the Social & Emotional Programme across both the 
school and Learning Centre we have ensured a reduction in inappropriate behaviours          
displayed by young people. We have monitored the impact of the programme on students 
behaviour and well-being with the intention of a reduction in the number of times pupils are 
referred to the pastoral hub and require Restrictive Physical Intervention 
 
Through the team teach programme the young people are encouraged to talk through what 
happened, understand their feelings and behaviours and find a better way the next time 
they experience these emotions. 
 
As a result the number of both internal and external exclusions continues to drop and is sig-
nificantly lower than like schools. (Raise on Line 2013/4)  
  
Internal exclusions comparative data 

 
 
 

 
 

 

Term School 
(days) 

Learning  
Centre  
(Days) 

Total 
(Days) 

No of young 
people on roll 

Percentage 

Autumn 2012 4 0 4  303 1.3% 

Spring 2013 7.5 0 7.5  303 2.5% 

Summer 2013 9.5 2.5 7  303 4.2% 

Autumn 2013 5.5 0 5.5 317  1.3% 

Spring 2014 3 2 5 317  1.0% 

Summer 2014 7 İ 7 İ 15 317  5.0% 
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Session Type % of students who showed 
improvement  
Staff Assessment 

% of students who 
showed improvement 
Student Assessment 

Individual 80% 86% 

Friendship groups n/a 83% 

Relationship/health 
groups 

100% n/a 



Nurture group 
The unique structure of the groups allows for óPersonalised Learningô sessions, enabling 
groups to take part in a range of on and off-site activities to help broaden personal               
experiences and develop a range of social and life skills. 
 
This collaborative approach is having a positive impact on a number of pupils.  Two new 
pupils, who joined New Bridge halfway through the year, have joined the nurture groups to 
provide them with the extra support they require.  We are currently exploring whether pupils 
who join New Bridge mid-year, and who have highlighted social and emotional difficulties, 
would benefit from going straight into the nurture group environment to enable close              
monitoring and assessment. The Boxhall profile is used to monitor and assess the progress 
of all students in the nurture groups. All students have shown progress over the year, some 
significant. 
  
E safety  
I-pads now used widely and safely across the curriculum.  Mobile phones used in the       
delivery of lessons.  No reported inappropriate use of either mobile phones and/or I-pads. 
  
Securus software has protected the young people from inappropriate internet content.  We 
are able to see what is taking place on our schoolôs network.  It alerts us to any                
unacceptable use.  It has allowed us to monitor our Acceptable Use Policy. 
 
Our e-safety award is now operational and used by 19 pupils/students who have passed the       
e-safe award and a further 21 pupils/students are undertaking the e-safe award course. 
  
Child protection 
As a result of increased community use of facilities the school has changed its lanyard   
system (to red and green).  This allows staff to quickly identify adults who may require    
closer supervision.    96% of families (278 out of 306) who completed our family survey   
stated that they either agreed or strongly agreed that New Bridge kept their child safe and 
secure. 
 
PASS  
The Pass survey is now being compiled by a different company and the data provided is 
much more relevant and detailed. It enables school to analyse data according to gender, 
ethnicity and year group.  The schools EAL lead is working to address some of the issues 
identified relating to students and families who have English as an additional language.   
 
All pupils and young people subject to the support of either a child in need plan or a child 
protection plan have adhered to agreed timelines. 
  
Head of School/Learning Centre have attended every case review throughout the year.  
Child in Need, core group meetings and CLA (Children Looked After) meetings have been 
attended by pastoral year leaders and Managers. 
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Year CIN Meetings attended Core Group Meetings    
attended 

CAF Meetings  
arranged/attended 

7 5 out of 5 attended (100%) N/A 7 out of 8 attended 
(87.5%) 

8  7 out of 7 attended (100%) N/A n/a 

9 7 out of 7 attended (100%) 23 out of 23 attended 
(100%) 

N/A 

Key 
Stage 4 

13 out of 13 attended (100%) N/A 4 out of 4 attended 
(100%) 



Introduction 
 
Our single conversation format is now in its second year and has proven to be a great     
success.  Families report that the flexibility of meeting at home or at school supports their 
individual needs. 
 

Work undertaken 
 
The school has ensured the following documents are all stored electronically for every pupil 
and student: 
¶ Pupil/Student overview including family make up, grouping within school, whatôs     

important to the child, other professional involvement, whatôs working well, preferred 
communication, preferred access to the curriculum, any obvious barriers to learning 

¶ Personal care requirements 
¶ Moving and handling protocols 
¶ Medical needs 
¶ Parental consents 
¶ Pupil premium and or bursary grant (if applicable) 
 
Senior school leaders and governors track individuals/cohorts through: pastoral board,    
academic board and transitions board. 
  
Audited reports (EFA) - available by request 
 

Impact for young people  
 
91.7% of families (278 out of 306) who completed our family survey stated that they either 
agreed or strongly agreed that New Bridge keeps them well informed. 
 
An average of 45% of families attend parentsô evenings.  Parents evenings are held 3 times 
per year. 

 
 
 
 
 

To further develop statutory and non-statutory summative documentation to 
ensure clearer and more appropriate reporting systems. 
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Progress 



Introduction 
 
This objective was created as a result of an evaluation (of all curriculum subject areas) of 
the previous yearsô academic  progress.  Although the school has externally moderated and 
comprehensive progress data key stakeholders were concerned that, 
¶ the completed data sets did not offer a comprehensive view of any young personsô 

achievements 
¶ some (families) were asking for progress data other than academic achievements 
¶ areas of school life were not being assessed with the same rigour as the traditional 

curriculum 
 

Work undertaken 
 
¶ Senior staff have been working on pulling together various assessment systems to 

offer a more rounded and holistic view of an individual (and associated cohorts)      
progress and attainment.  We originally called this ñmeasuring the immeasurableò but 
have changed its working title to ñthe dashboardò. 

 
¶ Our team have developed areas within the dashboard so that we, and our           

stakeholders, can moderate, evaluate and assess.  We believe that by having a 
sounder understanding of progress it allows the school to offer appropriate pathways 
and intervene, in relation to deficiency, accordingly.  

 
¶ Developmental descriptors presently include progress in National curriculum subjects 

(measured through the progression guidance and various external accreditation     
systems), behaviour (measured through Box hall),  attitude to school (measured 
through PASS), attendance, engagement with school (engagement on holiday clubs, 
after school clubs, residentials, personal independence, personal safety, extra-
curricular events (sport/arts etc.)  all measured through internal filemaker system), 
family involvement (measured through our single conversation), Personal Learning 
Thinking Skills. 

 
A ñtoolkitò of intervention programmes (such as friendship groups, Lego therapy and 1:1  
behaviour) has been developed, many in conjunction with other professionals e.g.            
Educational Psychologists. 
 
We applied for the support of the innovation fund to engage/employ a programmer to device 
a programme that will allow all of the above to quickly and efficiently publish a clear and   
coherent report.  This was unsuccessful. 
 

Impact for young people 
 
It is too early to assess the impact for the young people as the process of collating the     
information to ensure it is user friendly has proved more time consuming than we originally 
anticipated. 
 
A completed (draft) dashboard will be ready to discuss with key stakeholder groups in     
December 2014.  This (draft) model will be trailed with a specific cohort in the calendar year 
2015. 

To measure all progress in a more ñroundedò and ñcomprehensiveò manner 
by developing a ñprogress dashboardò. 
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Introduction 
 
This objective was written to ensure as much objectivity and transparency could be levelled 
at the ñsofterò area of our offer as we have when we assess the core areas of the            
curriculum. 
 

Work undertaken 
 
Developmental targets have been written for the following areas: 
 
¶ Behaviour, attitude to school, personal interaction, personal independence, personal 

safety 
 
¶ There is still work to be undertaken that places all of these into an electronic format 
 

Impact for young people 
 
The curriculum areas of the ñdashboardò have been moderated by the GM hub schools. 
 
The level descriptors for the areas noted above have now been moderated and evaluated. 
A first trial has been undertaken to assess how easy they are to use.  We are waiting for our 
technical team to write a filemaker programme so that we can place the completed          
assessments into electronic formats 
 
It is too early to assess the impact for the young people as the process of collating the      
information to ensure it is user friendly has proved more time consuming than we originally 
anticipated 
 
A completed (draft) dashboard will be ready to discuss with key stakeholder groups in       
December 2014.  This (draft) model will be trailed with a specific cohort in calendar year 
2015 
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To ensure all areas identified on the dashboard have a robust and agreed    
series of measurable and developmental targets. 



Introduction 
 
New Bridge has excellent intervention to support all our young people.  These need to be 
drawn together so that key stakeholders are able to utilise them accordingly. 

 
Work undertaken 
 
¶ Meetings with year heads were held in March 2014 to ascertain if entitlement entries 

were occurring in File Maker. This was evident in some year groups but was not seen 
as an issue if reporting was reinstated across the organisation. 

 
¶ Meeting regarding the Dashboard demonstrated that data needs to be in a format that 

can be put into a data set. This data can then be ragged. There are questions to be 
had around whose responsibility it is to input certain data and progress made        
concerning engagement. Discussion was had around allocating a ñkey workerò to    
input data. The Dashboard will facilitate interventions and share information.  

 
¶ Other meetings with the BSU team were held to look at interventions and how they 

were documented.  
 

Impact for young people 
 
It has been noted that interventions can also be (also) appropriately used within the holiday 
and after school club offer. The dashboard will notify year and curriculum heads of            
intervention where necessary. 
 
Heads of site will also in turn be notified of any academic or pastoral intervention and the 
interventions will be ragged. Academic interventions could include SULP, Dyslexia,         
Hyperlexia, AB intervention, Living Skills interventions and Behaviour. 
 
Notifications of interventions will occur in core academic areas, attendance and behaviour 
initially.  The first phase will be to identify interventions.  The second phase will offer support 
mechanisms and how Heads of site will work with key colleagues. This Project Plan is on 
going  and  closely associated with  the  developments of the Dashboard.  
 
All young people now have weekly ñinterventionò sessions where they are able to focus on 
any area of the curriculum or extended curriculum. 
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To quantify our interventions in an ñIntervention Toolkitò 



Introduction 
 
Transition board is now well established at Key Stage 5 and has been introduced at Key 
Stage 4.  Post-19 priority was to implement a process for regular reviews.   
 

Work undertaken 
 
A Proposal has been suggested that combine the transition and pastoral board at  Horizons.  
A proposal was consulted upon that suggested the board should be  made up of 
 Horizons leader 
 Horizons Director 
 Community Director 
 Social care colleague 
 Health service representative 
 Commissioning colleague 
Reporting to the board should be the pastoral manager with each of the key workers.      
Reporting should consist of records of progress and clear pathway planning. 
 

Impact for young people 
 
We have now had 12 months of planning and review cycles which have been successful 
and positively received by families and colleagues.  Key workers are now setting targets 
and evaluating progress, and sharing this with families, social care and health on a 12 
weekly cycle.  Pastoral manager at Horizons has implemented single conversations and 
worked on preparing óone page profilesô for all young people.  It was important that this work 
was in place before introducing a reporting board. 
 
Of the 34 young people that attend New Bridge Horizons on a regular basis (more than 3 
days per week) 86% have received a 12 weekly review meeting involving the young person, 
their families (where appropriate) and a social worker. 
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To extend pastoral/transition board to include Post 19 young people 



To ensure all deliverers teach at least good lessons.  
 

 

Introduction  
 
A key issue for the organisation over the past two years has been to improve the quality of 
teaching.  A robust and rigorous series of training and interventions have been implemented  
to include the Improving Teacher Programme and Outstanding Teacher Programme (please 
also see the professional development section for additional training initiatives) 
  

Work undertaken 
 
¶ Training as outlined in professional development section 
¶ Supported Learning walks 
¶ Filming and distribution of outstanding lessons 
¶ Rigorous appraisal targets 
¶ Revised lesson planning structures/pro-formas 
¶ Revised schemes of work following the curriculum review (2012/13) 
¶ Staff completing ñtalent matchò ensuring deliverers and support are working in areas 

where they feel confident and empowered 
¶ Two day ñmockstedò led by retired HMI and experienced external Head teacher      

validated and moderated our systems June 2014.  
  
  

PRE-TWQTS Lesson Observations 
 

 
 
 
PRE-TWQTS Lesson Observations 

  PRE -TWQTS 

  Term1 Term2 Term3 

Outstanding 0 1 2 

Good 2 6 8 

Satisfactory 7 3 0 

Inadequate 0 0 0 

Absent 1 0 0 

  TWQTS 

  Term1 Term2 Term3 

Outstanding 2 2 2 

Good 8 11 11 

Satisfactory 9 5 2 

Inadequate 1 0 1 

Absent 0 2 4 
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¶ Pre ï TWQTS colleagues have performed particularly well .They have had the additional 
support of the Pre -TWQTS induction process which has provided a three term programme 
of mentoring & training. 

¶ One of the most significant changes has been the development of them as reflective              
practitioners and this deepening of engagement with the processes they undertake in their 
lesson planning and delivering. 

¶ Lesson learnt from the Pre ï TWQTS induction programme is that an on-going programme 

of support with clear expectation & foci will have impact 

¶ TWQTS colleagues performed well in the second round of lesson observations with their 
being a clear move from satisfactory to good which maintained in the third term; much of the 
Improving Teacher programme training had happened before the second round of lesson 
observations and certainly before the third round has started. 

¶ Improving Teacher programme (ITP) was effective with the Pre TWQTS & TWQTS         

colleagues for several reasons: 
  It explicitly focused colleagues on core areas of pedagogy which for some was the 
  first time they had encountered it. 
  It offered training to colleagues who had not received formal teaching & learning  
  training 
  It offered an opportunity for colleagues to learn from each other  
  Introduced the importance of being a reflective practitioner.  
  It required them to contextualise the training and think about the requirements of  
  their own timetable.  
  It very explicitly informed the dialogue with colleagues about raising standards in  
  teaching & learning.   
 
Long term impact: Approximately 20 of the teaching staff have not been on the Moving  
Teaching Forward Programme as they had already completed their training hours.  Therefore 
any current observations have been based solely on the group that went on it this year. 
 
 
TEACHERS - Impact on lesson observation judgements: 

 
 
 
 
 
 
 
 
 
 

¶ Outstanding Teacher Programme (OTP) repositioned staff development as a key focus for 
all curriculum leaders 

¶ It created a forum for professional learning which they really valued. 

¶ It offered peer learning ï the opportunity to share ideas & good practice 

¶ Encouraged input from middle leaders in engaging with key elements of the whole school 
focus. 

¶ Curriculum Heads as coaches 
 

 
 

  TEACHERS 

Outstanding 13 9 7 

Good 14 15 16 

Satisfactory 4 2 3 

Inadequate 0 2 0 

Absent 4 7 9 
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Impact for young people 
  
See Knowing our curriculum 2013/14 for more detailed data 

  
Observed lessons (2013/14) that were always ñpeer moderatedò by curriculum leads and 
senior internal/external staff.  Constructive feedback followed every observed lesson. 
  
The most recent lesson observations indicate that 87% of lessons observed were            
categorised as good or better.  This is showing a term on term improvement and will        
continue to improve.  Classified as good/outstanding; 
 
Term 1 - 65% (new curriculum/pathway, peer/moderated observations, pre-TWQTs etc.) 
Term 2 - 79% 
Term 3 - 88% 
  
There has been a reduction in lessons that required intervention (unsatisfactory) and a     
significant upward trend in the satisfactory lessons that have many good features.   
  
Clear intervention plans for those colleagues that require support are routinely carried out 
by a variety of senior staff who are either completing the SWALLS preparation for             
headship course and/or assessed as course deliverers for Improving Teacher                     
Programme and Outstanding Teacher Programme and/or colleagues engaged on the 
NPQSL/NPQML course. 
  
There has been a continued improvement in our less experienced deliverers from                 
satisfactory to good. 
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Be Healthy 



Introduction 
 
As a support to families New Bridge continues to offer after school club four evenings per 
week. Holiday clubs occur at every holiday other that 2 weeks at the end of summer and 2 
weeks at Christmas.   Breakfast club occurs every morning via a referral system managed 
by the year leaders.  All young people in Year 8, 11 and 13 have access to a residential.  
Curriculum pathways have been encouraged to organise pathway residentials.  All areas of 
school are encouraged to offer the young people experiences that will extend their learning 
opportunities.  We have one of the only disability specific scouts groups in the North West. 
 

Work undertaken 
 
After school club 
Work has been undertaken on the Management Information System and we have           
developed  two new tabs which should improve communication and monitoring of the      
attendance to after school club.  
 
Staff training has been devised to ensure that all staff working on the after school club are 
up to date with policies, procedures and safeguarding. It is hoped that these changes will 
prove more efficient and accurate. 
 
Holiday clubs 
Continuing with the Year 6/7 summer club as a transition for those children that will be     
joining New Bridge.  This is a free service.  Governors also agreed to cap the cost of holiday 
clubs for young people in years 7 to 14 at Ã5 per day. 
 
Breakfast clubs 
Breakfast club has been audited and initiated a revised referral process (through pastoral 
managers and year leaders) to ensure that all pupils/students who require this intervention 
receive it. The current snack bars for both staff and students have been audited and now 
have an extended service for pupils/students to Monday, Wednesday and Friday ensuring 
that all snacks are healthy. 
 
Residentials 
Year 8 residential took place to Disneyland Paris (June 2014) 
 
Year 11 residential took place to Centre Parcs (May 2014) 
 
Year 13 residential took place to Calvert (Feb 2014) 
 
Activ8 attended rugby world cup opening (2 day residential) and D of E expeditions 
 
Lumenus contributed to the opening ceremony for the Rugby World Cup (2 day residential) 
and in conjunction with Oldham Theatre Workshop participated in Finland arts and music 
festival (1 week residential). 
 
Bridging the Gap students attended various seminars and lectures promoting employment 
particularly London university, Westminster, Bristol University. 
 
Wheelchair football team (20 young people including young people from New Bridge and 
the Oldham Community) have been extended. 
 

To evaluate the effectiveness of all extra-curricular activities with particular 
respect to stakeholder/cohort participation and family requirements. 
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Impact for young people  
 
After school club 
After School Club continues to offer a service to working families.  The young people that 
attend have helped co-construct the activities that are on offer.  Presently they are;       
swimming, cooking, ICT, Xbox, Karaoke, Lego Therapy, Sensory activities, table-tennis, on 
Wednesday - Scouts and on Thursday - Royton Youth Club 

 
Holiday club 
Holiday club continues to be very popular with 56 students attending in May 2014. 71       
students attended during the summer holidays.   Our statistics clearly show that young   
people who regularly attend holiday clubs have a better (overall) attendance record leading 
to improved progress.  Source: analysis of regular attenders ï 66 ï average attendance 
94.88%  

 
The Ring and Ride service continues to be very necessary and popular and offers families a 
solution around transporting their children to holiday clubs 
 
Transition club was attended by 28% of pupils allowing a smoother transition into school in   
September.  Families routinely praise the school in relation to transition arrangements 
through our single conversation audit. 
 
Breakfast club  
Breakfast clubs meet the needs of a small group of learners.  We need to explore the cost 

effectiveness of this provision in 2014/2015 as it is difficult to see clear impact measures. 
 
Residentials 
The PASS survey report shows a clear overall % increase in 5 key areas from Year 8 to 9.  
A significant contributing factor is the young peopleôs positive feeling towards school is    
directly related to the relationships built between staff and young people and young people 
on young people during the Year 8 residential.  The areas highlighted are feelings about 
school (measures the young peopleôs sense of well-being, safety and comfort):  perceived 
learning capability (measures how positive the young people feel in their capability as a 
learner):, self-regard as a learner (measures the concept of self-more generally),                 
preparedness for learning (measures their perception of their behaviour and    attitude) and 
interestingly attitudes to staff (measures the young peopleôs perceptions of their                
relationships with staff) 
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Year 8 residential - Euro Disney 
30 young people attended out of 34.  (88.24%) 
 
Year 11 residential - Center Parcs 
40 young people attended out of 49. (81.63%) 
 
Year 13 residential to Calvert Trust 
24 young pupils attended out of 29 (82.7%) 
 
Our policy of staggering residentials throughout a young personôs time at New Bridge      
appears to be paying dividends.  All the analysis (PASS, Single Conversation,               
Attendance, Curriculum) suggests that indicators such as attendance, engagement and 
interpersonal relationships are improved following these events.  As our progress and 
achievement data results continue to be strong we believe we can evidence a significant 
link between our residential offer and the attainment of young people. 

 
Wheelchair football 
Weekends are now spent with our team players spending time together by either going to 
each other's houses or going to Oldham matches. This has not only had a great impact on 
New Bridge but also the Oldham community. 
 
Also young people who can exhibit challenging behaviours can support the football       
sessions on Wednesdays evenings.  This has had a instant impact on helping with their 
behaviours in and out of school and they have made built up good relationships with both 
the players and parents. 
 
We also run MCFC power chair football on a Thursday evening for everyone with physical          
impairments in the Manchester borough. A student from New Bridge gives his own time up 
to support the coaching with the MCFC team and pass on his experiences from playing. 
This student will complete his FA level 1 in power chair football. He has recently been 
filmed for Sky Sports, BT sports and the FA. 
 
http://www.youtube.com/watch?v=5Xw0kOyT8rw 
 
https://www.youtube.com/watch?v=4Wvw7KdTL5o 
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Introduction 
 
New Bridge is committed to ensuring that all our stakeholders have the opportunity to    
maintain healthy lifestyles.  With regard to staff we ensure that work/life balances are      
encouraged.  We offer the young people as many opportunities as possible to be, and stay, 
healthy. 
 

Work undertaken 
 
¶ All staff have access to flexible working 
¶ We complete a full analysis of all staff re sickness absence, appointments, Time off in 

Leiu and Flexi 
¶ All staff were allocated a peer mentor (peer mentor role outlined in appendix 8) 
¶ Appropriate staff were offered hepatitis b injections 
¶ HR appointment ï staff absences 
¶ Staff celebration day on the last day of the Summer term to showcase achievements 
¶ Our data manager offers a full overview and summary of all staff absence and               

appointments across the year, along with detailed month by month breakdowns of 
time lost and the cost set out by staff role, site worked at and absence category to       
enable in depth analysis of given areas  

 

Impact for staff 
 
Staff attendance is very strong with absence for the year averaging 2.38% (Council average 
is at 10%, public sector overall is around 6.5%, Private sector is around 4.0%) 
 
Mentors report that colleagues have met with them to seek support on the following key   
areas: 
¶ Mentoring for specific qualifications or developing classroom practice e.g. QTS/advice 

on GCSE Maths/ areas of pedagogy   
¶ Training advice  
¶ Career progression 
¶ Work issues: sounding board/safe place to discuss work related frustrations/link     

between them & SLT (find going direct to SLT daunting) 
¶ Mentoring for colleagues new to job or who have changed job role.  
¶ A minority of staff have sought support from their mentors for personal issues. 
 
The Peer mentor relationship has been characterised by a mixture of official & unofficial 
meetings; some mentees have preferred the informality of corridor chats and regular but      
informal contact.  
 

Impact for young people 
Pupil attendance has shown a positive trend. 
 

 

To ensure all staff and young people have the opportunity to maintain healthy 
lifestyles. 

Term Total School site 

Autumn 89.42% 

Spring 90.58% 

Summer 90.60% 
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http://www.youtube.com/watch?v=5Xw0kOyT8rw


 
Removing children with degenerative condition or those in long term hospital stages at 3% per 
term. 

 

 
 
Pastoral staff report to pastoral board on a termly basis young people who have attendance less 
than 85% and those that have underlying medical conditions and interventions are agreed. 

 

Term Total School site 

Autumn 92.42% 

Spring 93.58% 

Summer 93.60% 
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Introduction 
 
As a consequence of our curriculum reforms New Bridge is encouraging, where appropriate 
the young people to participate (more fully) in local communities. 
 

Work undertaken 
 
School site 
¶ Fire Safety officers have visited groups of pupils and students to raise awareness of 

fire safety, what to do in the event of a fire, evacuation procedures and hoax calls.  
Local PCSOs have also visited to discuss personal safety and knife crime. 

 
¶ Personnel from Barclays Bank worked alongside students on money management, 

opening and using bank accounts and interview skills. Pathway students visited the 
local Barclays branch. 

 
¶ Oldham Youth Service worked with a number of students to raise drug and alcohol 

awareness. 
 
¶ Pupils and Students in all Year groups have accessed discrete Travel lessons aimed 

at improving future independent access to the community. Groups have used zebra 
and pelican crossings in the immediate vicinity to practice road safety, others have 
used maps to identify local features and walk to and make purchases in supermarkets  
nearby. Groups have also learnt to use public transport to access the local area and 
Oldham town centre. 

 
¶ Adult and Young person stakeholder groups established (met 5 times each) to  advise 

regarding the new school.  The adult group has representatives from other schools, 
local businesses, the local authority, parentsô groups, the health authority, social care 
colleagues, local community groups, local counsellors.  The pupil group had           
attendees from 5 different schools. 

 
¶ Open meetings (pending) with local community re new school. 
 
¶ All pathways have extended their community engagement programmes for example 

Activate now use local boxing gym, Lumenus link closely with Oldham Theatre     
workshop. 

 
¶ Lettings to local community further extended. 
 
¶ Wheelchair football team closer link with MCFC. 
 
¶ Two travel trainers are now employed with the Living Skills area.  Their work         

combines TA and travel training. 
 
¶ Living skills curriculum fully re written with clear community engagement highlighted 
 
¶ Personal and road safety now taught within local context 
 
¶ All schemes of work (in core and foundation subject areas) have planned curriculum 

visits highlighted (for example Year 7 Geography Schemes of Work involves visiting 
places within local vicinity) 

 
 

 

 
 

To increase opportunities for young people to participate, volunteer and work 
within their communities. 
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¶ Horticulture work experience with the local óvillagesô housing association 
 
¶ Community courses held by New Bridge horticulture department supported by         

Villages Housing Association and North West in Bloom 
 
¶ 17 young people took part in travel training, out of these 10 became independent   

travellers. 
 
¶ A further 8 young people received additional training to make a journey to a different 

location for work placements, further education and training. 
 
Participation 
Volunteering opportunities from Horizons have been extended.  These have included  
placement in schools, working in classrooms, volunteering at the hospital where the trolley 
run has been re-instigated, delivering leaflets locally, meet and greet at a work club, helping 
make collections for the food bank.  There are further opportunities to extend volunteering.   
  

Impact for the young people  
  
¶ 1 young person offered a permanent position with the local council (Parks and      

Gardens) after undertaking relevant horticulture work experience 
 
¶ Increased confidence in working alongside both adults and children within the local 

community 
 
¶ Improvements in thinking and communication skills through having to plan and deliver 

a programme of work to children/adults 
 
¶ Improved self-esteem and self-worth 
 
¶ Increased leadership skills through planning and leading small groups on and off-site 
 
¶ Living skills curriculum has provided students from year 7 to 14 with the essential life 

skills such as road and personal safety, communication, money and time              
management. 

 
Encouraging our young people to participate, volunteer and work within our communities 
from an early age is having a positive impact on our destination analysis.  In 2013/14 at the 
end of the year 11 100% of our young people went into an appropriate pathway.  None went 
NEET.   
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Introduction 
 
Staff training, since converting to become an academy, has been prioritised both financially 
and by giving staff quality time. 
 

Work Undertaken 
 
¶ The Training & Development committee met to agree compulsory training which is 

defined as: Training requiring an update every year ï Moving & Handling, E-Safety, 
Health & Safety (including fire safety & working at height), Epilepsy Awareness, Res-
cue Medication, Feeding & Swallowing, Safeguarding, Food Hygiene 

 
¶ September training day covered refreshers on: Health & Safety, Fire safety, E- Safety, 

Feeding & Swallowing, Safe-guarding so all compulsory training is completed. 
 
¶ Moving and Handling refresher offered in first term 
 
¶ Horizons compulsory, essential and optional training has been audited by key staff 

and files have been updated.  Horizons colleagues attended relevant training over the 
course of the next few months to fit in with Oldham Council Adult Training schedule.  
Recent training - Infection Control and Food Hygiene. 

 
¶ Team Teach - refresher every two years 
 
¶ Peer mentor system has been established and used by colleagues. 
 
The peer mentor team now routinely 

¶   Meet as a core team to deliver training  
¶   Meet as a core team to update training records  
¶   Meet as a core team to arrange half termly training schedule  
¶   Meet as a core team to collect & track Training & Development data  
¶   Mentor Pre- TWQTS & TWQTS & new Teaching staff on  
   progression route  
¶   Support staff with work issues/training pathways/CPD  
¶   Support new staff & staff induction  
¶   SLT to mentor certain teaching staff who have requested it. 

 
New Bridge has offered Initial Teacher Training Primary and Secondary placements to 
MMU (Manchester Metropolitan University) and Edge Hill students through the academic 
year 2013/2014.  In November 2013 two places were offered to two Primary PGCE         
students; offered placement to Sports Science degree student in January. 
 
We have implemented, delivered & evaluated the OTAP (Outstanding Teaching Assistant 
Programme) (designed to compliment Moving Teaching Forward).  It focuses specifically on 
the TAs support of teaching & learning within the classroom setting. 
¶ Autumn 2013 4 staff received initial training from Ashton On Mersey training school 
¶ Received facilitator training with Olevi; granted a 1 year license to run programme to 

all TAs in house plus facilitator training for Ã1450 
¶ Meeting with Olevi to look at OLEVI BUSINESS MODEL  
¶ First pilot took place in April 2013  

Through the use of our innovative TRIP programme, and with the support of 
named mentors, to ensure all training supports outstanding teaching and 
learning. 
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¶ Two pilot groups ran in summer term; capacity to offer additional group dependant on 
demand 

¶ OTAP course feedback positive so far; project to complete next academic year.                                    
Project data is being collected for each group to be analysed for impact next year  

 
We developed an internal process to support colleagues moving towards TWQTS (Teacher 
without Qualified Teacher Status).  Process has involved: half termly meetings, Moving 
Teaching Forward training, Professionalism seminar, Termly lesson observations and a 
portfolio of evidence based on 13 standards from the Teacher standards 
 
We have developed an internal process to support colleagues moving towards ITT.  A      
rigorous inïhouse process has been designed to ensure colleagues are ready to apply for 
assessment only route at MMU. This process has been through consultation with the MMU.   
 

Impact for Staff 
 
The whole school half-termly training schedule has had a positive impact on training        
attendance with minimal incidences of colleagues not attending training.  It has provided a 
clearer process of communication re the training; to include weekly bulletins.  Next step is to 
overhaul the training page on filemaker; a design has been developed 
 
The Peer Mentor scheme is really beneficial for some staff, especially staff who want to  
develop.  
 
The staff have responded well to the new Training and Development model, attendance to 
training is increased significantly; aspirational staff body-breakdown of use of Performance 
Management system was work progression related; all compulsory training undertaken and 
staff feedback on M&H was extremely positive; Positive engagement with and use of     
training schedule: 
 
Mentoring for specific qualifications or developing classroom practice e.g QTS/advice on 
GCSE Maths/ areas of pedagogy   
 
Work issues: sounding board/ safe place to discuss work related frustrations/link between 
them and SLT (find going direct to SLT daunting) 
 
Mentoring for colleagues new to job or who have changed job role. 
 

Impact of ITT (Initial Teacher Training) 
  
Two colleagues are currently on the process and have finished their first interim review. It is 
envisaged that they will be ready to apply & commence with MMU in April 2015 providing 
placement two goes well. They should start on their second placement in the second half 
term of the Autumn/winter term and ideally complete it at the     February half term to ensure 
the breadth of experience required.  
 
They are completing two portfolios: one against the teaching standards and the other a   
subject audit; their Head of Department are their subject/standards mentor and should be 
meeting regularly. JHN is the professional mentor and is meeting on a half ï termly formal 
basis to evaluate their progress against the interim review requirements.  
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They are currently completing an audit of their portfolios to identify gaps in knowledge and 
experience which they will need to gain at New Bridge &/or at their second placement     
dependant on the focus.  A meeting is scheduled this term with them, their subject mentor & 
me to review their audit and map out next half term.  
  
They have also received relevant in-house training this year: Improving Teacher              
Programme and Professionalism. An emphasis is being placed on them developing as    
reflective  practitioners; this is being evidenced formally in their response to part of the     
interim review document as well as the decisions they are making over their selection of 
evidence for their portfolios.  
  
The organisation (lower school & main site) is up to date on all compulsory training: Health 
and Safety, Fire safety, Moving & Handling, E- Safety, Epilepsy Awareness, Feeding and      
Swallowing, Safe-guarding (excluding colleagues on long term absence etc) 
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Communication 



Introduction 
 
As a large and complex organisation we must always review and reflect on our              
communication practices with families to ensure they are fit for purpose 
 

Work undertaken 
 
¶ We have set up a peer support parents/families group for those who have children 

with Autism. 
 
¶ Colleagues have audited the old ñsingle conversationò and annual review process. It 

was identified that parents were attending the annual review in school less as a result 
of the pre-visit by the pastoral managers to complete the single conversation. It was 
decided to combine the two together into one annual review meeting to streamline the 
process. The offer of holding the annual review in the parentsô home or in school 
would still be offered. If the review involves more than one agency then it takes place 
in school. 

 
¶ Colleagues worked alongside the local authority, who are developing their systems, in 

an effort to support the authority as they try and bring in new guidelines 
 
¶ Adult and young person stakeholder groups for new ASD school 
 
¶ School council has expanded 
 

Impact for young people 
 
In the parents questionnaires 92% of families responded stating that New Bridge staff kept 
them well informed ï examples included home-school books, tweets, letters home, website 
etc. 
 
Around 25% choose to use paperless communication.  Information is sent directly to their 
email account/phones. 
 
98%have attended a single conversation to discuss their childôs statement of SEN  
 

 

 

 

 

 

 

To further improve home/school communication 
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To improve communication with the local community. 

Introduction 
 
As the school continues to expand at a pace it is imperative that we maintain our excellent 
community engagement policies.   
 

Work undertaken 
 
Learning Centre 
¶ Hortus expanded their work into local schools and older people (through the hanging 

basket project). 
¶ Full election re Oldham Youth Council. 
¶ Villages Housing Fitton Hill - Students from Hortus on work experience. 
¶ Students have worked with Fitton Hill Community Centre, St. Pauls Anchor Trust 

Housing and helped with the local residents coffee morning 
¶ Groups for students for living skills accessing the centre, art activities, cooking,       

leisure. 
 

New Bridge Horizons 
¶ Extension of the employability strategy the young people volunteering in new         

employers 
¶ We have also accessed parks and cafes in the area and have a particularly good         

relationship with the Honeywell centre 
¶ Wheels for all in Alexander Park and swimming at Oldham Baths both giving our 

young people confidence in busy places teaching them to be aware of others 
¶ The young people accessed others like Tesco ós farm to fork ï to find out where food 

comes from. 
¶ The young people helped at a local food bank helping others , sorting and stacking 
¶ Links with Leonard Cheshire disability with a small project to help build skills 
¶ A number took part in understanding disabilities and social model with youth services 
¶ They accessed a building confidence workshop with Mencap 
¶ They were part of a road safety training, as the people had not done this with adults 

before but have gone on to help others. 
 
BTG (Bridging the Gap) 
¶ Graduation ceremony for BTG at Manchester Metropolitan University. 
¶ Trolley run at The Royal Oldham a number of young people have accessed the trolley 

at the hospital working on people skills, money skills and generally building their     
confidence. 

 

Impact for young people 
 
¶ School site Ã6.2 million of investment into shared resources including a ball hall, three 

retail units, community caf® etc (see buildings section in this report) 

 
¶ Number of young people accessing community work placements has significantly   

risen in this academic year 

 

 



 

¶ One young person attends one day a week work placement which he is loving whilst    
 giving him a taste of the real world. 

 
¶ One young person has increased his working days, at New Bridge School, from one 

day to two days, because he is working so well with the students in mostly the art   
classes but now he is having his confidence boosted while becoming a useful part of a 
team. 

 
¶ One young person has a work placement at Saddleworth School and in the near    

future hopes for this to become paid work. 

 
¶ We currently have two students elected onto the youth council in Oldham 

 

¶ Four young people are members of the Barrier Breakers team 

 

¶ One young person achieved 3rd prize in a Cyber safety competition with social        
services ï safety awareness.   
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Facing 



Introduction 
 
New Bridge prides itself on being at the forefront of system change and innovation.  This 
has been achieved through collaboration and seeking out like minded partners. 
 

Work undertaken 
 
Supporting  others schools/establishments 
¶ Highfield School, Wakefield, Head and Chair of Governors ï tour of New Bridge 
¶ Knowsley School, Governing body sharing good practice with New Bridge Governing 

body (See Appendix 1) 
¶ Ambergate & Sandham School, Lincolnshire ï tour of New Bridge interested in    

pathways 
¶ Oldham College re partnership working  
¶ Manor High re academy conversion  
¶ Westfield Arts College, Dorset ï tour of New Bridge interested in pathways 
¶ Brooke School, Warwickshire ï tour of New Bridge interested in Post 19 (See Appen-

dix 2) 
¶ Catcote Academy, Hartlepool re curriculum offer  
¶ North West Leeds Specialist Inclusive Centre re 19-25 offer  
¶ Dorothy Goodman School re Post 16, 19 and BTG  
¶ Oasis Academy, Oldham re: SEND review  
¶ Bradford schools - re filemaker 
¶ Downs View School & Downs View Link College re Post 19 
¶ Terrance OôGrady Social Club (See Appendix 3) 
¶ Oldham Gateway Club (See Appendix 4) 
¶ Castle Hill School, Huddersfield re academy conversion  

 
National media 
¶ Newsround visit to New Bridge to speak to young disabled people re lack of access to 

youth clubs, local activities etc. 
¶ Performance of Somebody's Sister, Somebody's Daughter ï safeguarding for young 

people at New Bridge 
¶ Velocity Charity event at Velodrome, Manchester (match against city v Oldham 

Wheelies) young people from New Bridge 
¶ DFE publications ï appendix https://www.gov.uk/government/uploads/system/

uploads/attachment_data/file/316676/Supported_internships.pdf 
¶ Learning disability today ï appendix (see SARAH) 
 
New Bridge learning from others 
¶ Lancasterian School , Manchester re: MAT 
¶ Ashton Upon Mersey School, Manchester re: outstanding practice visit ï pupil        

premium 
¶ Chatsworth High School re Post 19 
¶ Fosseway school, Bristol re outstanding practice visit  
¶ Linwood School (Springwood Campus) re outstanding practice visit  
¶ Treehouse School, London re outstanding practice visit  
¶ Bridge School, London re outstanding practice visit  
¶ Yorkon, re outstanding practice visit  
 
 
 
 
 

 
 
 

To support other schools on their journey of improvement 
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New Bridge presenting at Conferences/Meetings  
¶ DfE Low Attainers roundtable meeting ï London  
¶ SWALLs Business Managers Conference ï Torquay  
¶ SSAT Headteacherôs Steering Group ï London  
¶ Capita Conference ï Special Educational Needs ï Newcastle  
¶ SWALLs Principals/Headteachers conference ï Torquay  
¶ DfE Sponsor Academy Event ï London  
¶ MMU Graduation ï Manchester  
¶ DfE Social Care Summit ï London  
¶ Oldham Headteachers SEN Conference  
¶ SSAT SEN annual conference ï Nottingham  
¶ University of West of England Conference ï Bristol - promoting Bridging the Gap 

(SLW, MTR and students on BTG) (See Appendix 5) 
¶ GM Conference  
¶ Year 6 leaversô assembly Kingfisher School ï Oldham  
¶ NASEN Live - Lumenus performance  
 
Leadership support  
¶ Oakfield School, Wakefield re:  selection planning, shortlisting, Headteacher            

interviews  
¶ The Head teacher is the chair of the SSAT SEN steering group and regularly meets 

with DfE/Ofsted etc. 
¶ The Head teacher is the chair of  Special Schoolôs Voice  
 

Impact for young people 
 
A considerable amount of young people have had experiences of presenting at National 
conferences offering them transferable skills very suitable for the workforce.   Constantly 
working with others has led to continual improvements in progress and achievements.  Our 
passion to ensure the very best outcomes for all our young people is predicted in seeking 
best practice both nationally and internationally.  Many of our initiatives (full year offer, 
Bridging the Gap, I-pad project) have come as a direct consequence of working with other 
organisations.  Developments that have started this year (but will need evaluating next) is 
due to the role of the Curriculum Facilitator, the development of our life skills offer (as core) 
and our ICT pathway (Digit4l) 
 

Impact for staff 
 
Staff directly engaging with other schools improves their professional competencies.  Staff 
are relentless in their pursuit of best practice. 
 

 
 



Introduction 
 
As noted in an earlier section the success of Bridging the Gap (as measured by the number 
of young people moving into paid employment) is reliant on working alongside key          
employers and partners.  
 

Work undertaken 
 
¶ Bridging the Gap has continued to support young people into the world of work.  They 

learn to be independent travellers, and be immersed in employment with a clear     
intention of paid work. 

¶ Discussions with MMU have included consideration of working with further employers 
along the óManchester corridorô (RNCM, Manchester University).   

¶ Partnership with the Royal Oldham Hospital has also included supporting projects in 
North Manchester and Rochdale.   

¶ Community placements have extended to include small local employers and        
mainstream school.   

¶ More schools have now become involved (Melland School, Manchester and Manor 
High, Trafford) 

¶ We have involved more departments at the hospital and university. 
¶ Volunteering opportunities from Horizons have been extended.  These have included   

placement in schools, working in classrooms, volunteering at the hospital where the 
trolley run has been re-instigated, delivering leaflets locally, meet and greet at a work 
club, helping make collections for the food bank.   

 

Impact for young people 
 
¶ Numbers accessing BTG 
¶ Two new BTG placements (from Horizons) have led into paid employment. 
¶ Stats in relation with national figures (refer to knowing our curriculum) 
¶ See revised employability flowchart (appendix 7) 
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Introduction 
 
The premise and finance teams have worked together over the last few months to pull     
together all information re servicing contracts.  All furnishings, assets and service histories 
are now stored in a central area that is easily accessible by all teams.  Our next stage is to 
automate notifications of works due and reminders about updating records once services 
are complete. 
  
Numbers on roll in September 2014 will exceed 320 and we will need to evaluate how we 
organise year groups and pathways to ensure we have the necessary space                  
available.  Funding for alterations is extremely limited.  Numbers are also now expected to 
remain at least constant, if not rise over the next 5 years.  Using a conservative estimate of 
41 students per year group predicted numbers look like: 
  

 

 

 

  y7 y8 y9 y10 y11 y12 y13 y14 TOTAL 

Sep-14 39 42 35 47 39 47 46 29 324 

Sep-15 36 39 42 35 47 39 47 46 331 

Sep-16 40 40 39 42 35 47 39 47 329 

Sep-17 40 40 40 39 42 35 47 39 322 

Sep-18 40 40 40 40 39 42 35 47 323 

Sep-19 40 40 40 40 40 39 42 35 316 

Sep-20 40 40 40 40 40 40 39 42 321 

Sep-21 40 40 40 40 40 40 40 39 319 

            

Average  40 40 40 40 41 42 41 41 

          

      KS3 KS4 KS5     Total  

Sep-14     116 86 122     324  

Sep-15     117 82 132     331  

Sep-16     119 77 133     329  

Sep-17     120 81 121     322  

Sep-18     120 79 124     323  

Sep-19     120 80 116     316  

Sep-20     120 80 121     321  

Sep-21     120 80 119     319  

To maximise the potential of all our buildings and sites. 
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Work undertaken  
 
School and learning centre buildings 
¶ There have been no significant developments around premises this year.  The team 

have been compiling a full servicing schedule for all sites which will continue through 
the next 12 months.  We are working in partnership with Unity to update room data 
sheets and floor plans.  

¶ We presently have a number of workmen and contractors on site as surveys are  
completed before the onset of the build of the new school.   

¶ All contractors are liaising regularly with the school to ensure the welfare of                 
everyone.      

¶ A full review of teaching rooms, facilities, specialist areas, office spaces, community 
usage etc. has taken place to ensure we gain maximum benefit from the facilities we 
have as a whole.  It will also be of significant importance that we develop our outside 
spaces to allow access for all in a safe and efficient manner.                   

 
New ASD School campus 
¶ Ã6.2 million investment secured for the building of a new school for children and 

young people with ASD 
¶ The present plans that have gone into the planning department, involve an L shaped 

building.   
¶ There will be a link from the end of the New Bridge North wing corridor into the new 

build.  
¶ There will be a shared training and development centre.   
¶ The new school will then have its own feature entrance.   
¶ All of the Key Stage 1 and most of the key stage 2 children will be in classrooms on 

the ground floor.   
¶ Access to a shared Multi Use Games Area (MUGA) will be between the new school 

and New Bridge 
¶ At the far end of the site, and running parallel to Roman Road, will be a new ball hall/

gym, 3 retail units, a community soft play area and the possibility of an operational 
caf® 

¶ We are still to resolve the issues relating to the other outside spaces in front of the 
schools.   

¶ We are presently anticipating around 240 car parking spaces, a pedestrian access, a 
green/wildlife area and circulating and drop off for minibuses and cars. 

 
New Bridge Horizons 
A comprehensive piece of work has been undertaken by the directors to ensure New Bridge 
Horizons building is fit for purpose.  A number of options are available but, at this point in 
time, are commercially sensitive. 
 

Impact for young people 
The young people will have direct access to first class facilities including:   State of the art 
learning facilities, swimming pools, theatres, recording studios, horticulture centres 
(allotments), caf®, hair and beauty salon, retail units, gallery, ball halls, 4d                          
technology spaces etc 
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APPENDIX 2 

Dear Graham and Wendy, 

I just wanted to say thank you so much for organising our visit to Newbridge last week. Both Angela and myself were in 

awe of the vision of the school and the amazing things you are doing post 19.  

 

We are now working really hard to develop our provision for September 2015. Since we spoke Rugby hospital have 

agreed to meet to start talking about internships and a large local secondary school approached us about our students 

taking up employment opportunities for them. 

 

Thanks again for taking the time to share your phenomenal success and I hope this is a start of a very positive partner-

ship. 

 

Thanks very much, 

Chris Pollitt, Head teacher, Brooke School 
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APPENDIX 4 



"We were so excited to welcome students from Bridging the Gap to be keynotes at the Child, Youth, 
Family & Disability Conference at the University of the West of England in Bristol.  The students are 
a credit to the project and to themselves.  They clearly learn from and bring so much to their place-
ments at MMU and The Royal Oldham Hospital.  This is a great initiative that is changing the lives of 
young people and those they work alongside." 
 

¢Ƙŀƴƪ ȅƻǳ ǎƻ ƳǳŎƘ ŦƻǊ ŎƻƳƛƴƎ ŀƴŘ ǎƘŀǊƛƴƎ ȅƻǳǊ ǇǊƻƧŜŎǘ - ǿŜ ǿŜǊŜ ǾŜǊȅ ƛƳǇǊŜǎǎŜŘ ōȅ ƘŜŀǊƛƴƎ ŬǊǎǘ 
ƘŀƴŘ Ƙƻǿ ƳǳŎƘ ǇƭŀŎŜƳŜƴǘǎ ǿŜǊŜ ŜƴƧƻȅŜŘ ŀƴŘ Ƙƻǿ ǘƘŜȅ ƘŀǾŜ ǊŜǎǳƭǘŜŘ ƛƴ Ƨƻōǎ ǿƛǘƘ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ 
ŀƴŘ ǊŜǎǇŜŎǘΦ  Lǘ ǿŀǎ ǳǎŜŦǳƭ ǘƻ ƘŜŀǊ Ƙƻǿ ǎǘŀũ ǇǊŜǇŀǊŜŘ ŀƴŘ ǎǳǇǇƻǊǘŜŘ ǘƘŜ ǇǊƻƧŜŎǘ ŀƴŘ ŘƛǊŜŎǘƭȅ ƘŜŀǊπ
ƛƴƎ ǿƘŀǘ ƛǘ ǿŀǎ ƭƛƪŜ ǿŜ ŎƻǳƭŘ ǎŜŜ ƛǘǎ ǾŀƭǳŜ ŦƻǊ ƻǳǊǎŜƭǾŜǎΦ Lǘ ǿŀǎ ǾŜǊȅ ƘŜƭǇŦǳƭ ǘƻ ƘŜŀǊ ǘƘŜ ŘƛũŜǊŜƴǘ ŜȄπ
ǇŜǊƛŜƴŎŜǎ ǘƻƻΦ  L ǿƻǳƭŘ ƭƛƪŜ ǘƻ ƪƴƻǿ ƛŦ ȅƻǳ ŀǊŜ ǎƘŀǊƛƴƎ ǘƘƛǎ ǿƛǘƘ ǘƘŜ ǎŎƘƻƻƭǎ ǘƘŀǘ ǿŜǊŜ ƳŜƴǝƻƴŜŘ 
ŀƴŘ ƎƛǾƛƴƎ ǘƘŜƳ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ǘƘƛƴƪ ŀŦǊŜǎƘ ŀōƻǳǘ ŜȄǇŜŎǘŀǝƻƴǎΦ 
!ǎ ŀ ǊŜǎǳƭǘ ƻŦ ȅƻǳǊ ǇǊŜǎŜƴǘŀǝƻƴΣ L ǎǇƻƪŜ ǘƻ ¦²9 IǳƳŀƴ wŜǎƻǳǊŎŜǎ ǘƻ ŬƴŘ ƻǳǘ ǿƘŀǘ ǿŜ ƻũŜǊ ƘŜǊŜ 
ŀƴŘ L ǿƛƭƭ ŘƛǎŎǳǎǎ ǘƘŜ ǇƻǎǎƛōƛƭƛǝŜǎ ǿƛǘƘ ǘƘŜ ǎƻŎƛŀƭ ǿƻǊƪ ǘŜŀƳ ƛƴ ǘƘŜ ƴŜȄǘ ŎƻǳǇƭŜ ƻŦ ǿŜŜƪǎ - ǘƘŜ ǎǘǳπ
ŘŜƴǘ ǾƻƭǳƴǘŜŜǊƛƴƎ ŀǘ ǘƘŜ ŎƻƴŦŜǊŜƴŎŜ ǿŀǎ ǾŜǊȅ ǘŀƪŜƴ ǿƛǘƘ ǘƘŜ ǇǊƻƧŜŎǘ ŀƴŘ ǿŜ ǿƛƭƭ ǎŜŜ ǿƘŀǘ ǿŜ Ŏŀƴ 
Řƻ ƘŜǊŜ - L Ƴŀȅ ǿŜƭƭ ōŜ ƛƴ ǘƻǳŎƘ ŀƎŀƛƴΦ 
 
{ƻ ǘƘŀǘϥǎ ǘƘŜ ŦŜŜŘōŀŎƪ ŦǊƻƳ ƳŜ ōǳǘ L ƪƴƻǿ ȅƻǳǊ ǇǊƻƧŜŎǘ ǿŀǎ ƳǳŎƘ ǘŀƭƪŜŘ ŀōƻǳǘ ōȅ ƻǘƘŜǊǎ ǘƻƻΦ 
 
L ŜƴƧƻȅŜŘ ƳŜŜǝƴƎ ȅƻǳ ŀƭƭ ŀƴŘ ƘƻǇŜ ȅƻǳ ƘŀŘ ƎƻƻŘ ƧƻǳǊƴŜȅ ƘƻƳŜΦ 
 
5Ǌ ¢ƛƭƭƛŜ /ǳǊǊŀƴΣ ¦ƴƛǾŜǊǎƛǘȅ ƻŦ ²Ŝǎǘ ƻŦ 9ƴƎƭŀƴŘΣ DƭŜƴǎƛŘŜ /ŀƳǇǳǎΣ .Ǌƛǎǘƻƭ .{мс м55 
 
like we could see its value for ourselves.ò 

Following their presentation, the students were inundated with questions and requests to come and 
see the project working. 
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Hello Mr Quinn, 
 
I wanted to write and congratulate your staff and pupils on their very powerful and moving drama and dance 
performances, which I observed at the Nasen Exhibition and Conference in Bolton yesterday.   
 
It must have been quite daunting to walk into such a large building, with so many people milling around and 
perform at the highest level. The group should be extremely proud of themselves as they totally captivated 
the audience with their message and standard of their work.   
 
Please pass on my thanks and congratulations to each member of the team, who I can well imagine have 
little idea of the effect they had on those observing their wonderful performance. 
 
Kind regards. 
 

Andrea Crompton | National Sales Manager | UK Schools 

McGraw-Hill School Education |  McGraw-Hill House, Shoppenhangers Road, Maidenhead, SL6 2QL  

T: 07709 244016  | F: 01204 419794  

andrea.crompton@mheducation.com 
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No 

No 

Yes No 

Yes 

Yes 

Yes 

Yes 

No 

No 

I would prefer  
a part-time placement  
which fits in with my  
other provision  
(college/leisure) 

Do you want to continue  
with a full-time supported 

placement? 
Following your 12  

month full-time supported 
placement are you ready  

to work more 
 independently? 

Have you completed 
work experience  

placements and shown an 
ability to apply these 

skills? 

Are you ready for a 
full-time work  
placement? 

Stage 1  
(Curriculum Based) 

Training and Development of Skills 

Stage 2 
 (Part-time flexible work placement) 

Application of Skills 

Stage 3  
(Full-time supported work placements on-site support) 

Into Employment 

Need to develop  
Employability Skills? 

I have already worked on  
Employability Skills  
development  

 
AIM FOR PAID  
EMPLOYMENT! 

BRIDGING THE GAP INTO EMPLOYMENT - POST 19 ROUTE 

 

Stage 4 
(Full-time voluntary placements with  

Outreach Support ) 

No 
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